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Success for All
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Overview 4 0
POPULATION

Begun in Baltimorein the 1987/88 school year,
Successfor All (SFA) isaprogram designed to help
all studentsachieveand retain highreading levelsin
primary education. SFA focuseson reading for
ninety minutesaday, using both phonicsand
meaning-oriented approachesin acurriculum of
story discussion, vocabulary, oral skillsand
comprehension that progresses through a set
sequence of reading materials. Thereading
curriculum couples one-on-one tutoring with
reduced class size and regrouping across gradesinto
homogenousreading level classes. Student groups
arereassessed and reassigned every eight weeks.
Attempts are a so made to integrate parentsinto the
reading process at home and in the school. The
study summarized hereisonly one of many
published evaluations of SFA.

Almost all of the 111 schools that have
implemented SFA in Texas are Title |
schoolwide projects in high poverty areas.
These schools served a total of 60,000

children. The data in this evaluation focuses on
reading scores for students in third through fifth
grades. On average, 85% of the children in
SFA schools are designated economically
disadvantaged (the state average is 45%). SFA
schools also have more minority students when
compared to the state average. Of the SFA
students, 25% are African American, 62%
Latino and 13% white (state averages are 14%
African American, 35% Latino and 47% white).
Students with limited English proficiency are
also over-represented in SFA schools (27% vs.
12% statewide). Nationally, more than 1,800
schools in 48 states have implemented SFA.
Schools in Australia, Canada, England, Israel
and Mexico have adopted variations of the
program as well.

Key Findings
Researchers compared gainsin the percentage of
students meeting the TAAS reading competency

from the year before program implementation to
1998 and found that:

+ Overal, SFA schoolshad greater gainsthan
schoolsthroughout Texas, and gainsincreased
with each additional year of the program
implementation. For instance, in schoolswith
oneyear of implementation, the percentage of

students passing the test increased 9.8%,
compared to a5.2% increase statewide.
Schoolswith four years of implementation
gained 18.8%, compared to 11% statewide.

+ For African American studentsin SFA schooals,
the gainswere 5.62 percentage points greater
than thosein control schools. For instance, in
schoolswith oneyear of SFA implementation,
12.3% more African Americans passed thetest,

American Youth Policy Forum




Raising Minority Academic Achievement 163

compared to 8.4% more for African
Americansin statewide schools. For schools
with four years of implementation, the gains

for African Americanswere 22.7%, compared

to 17% for African Americansin statewide
schools.

+ Inaddition, the score gap between African
American and white studentsin SFA schools
significantly narrowed. At the pretest, African
American studentsin the 1995 cohort trailed
white students by 24.6%, while at the post-test
(1998) the gap was 6.4%. For African
Americans statewide, the gap was 13.8%.

+ Latino studentsin SFA schoolsalso showed
satigticaly sgnificant gainsinrelationto statewide
Latinos. For one-year SFA schooals, the
percentage of L atinospassing thetest increased by
12.2%, compared to 7.6% statewide. Latinosin
four-year schoolsgained 18.2% compared to the
13.4%gainfor statewideL atinos.

* White students showed the same trends, with
studentsin SFA school s gaining morethan other
white students, but the difference, when
analyzed at the school level, wasnot statistically
significant. White studentsin thefour-year
cohort gained 19%, whilethosein the state asa
wholegained 13%.

Program Components

+ InSuccessfor All, studentslearn with same-age
peers for the majority of the day, but they break

into cross-grade groups, by reading level, for
ninety-minute classes. Teachersand tutorscan
theninstruct at the appropriate level s without
stigmatizing studentswith “all day tracking.”
Reevaluation of group assignments every
eight weeks also avoidstracking stigma.

¢ SFA beginsin kindergarten with an
introduction to letters and letter sounds
through, for instance, interaction with a
puppet named “ Alphie” who teachesthe
students aletter of the day. The “Reading
Roots” program emphasizes phonetically

decodabletext, partner reading, creative
writing, comprehension instruction and
cooperativelearning.

¢ The SFA program continuesthrough thefifth
grade, offering increasingly difficult reading,
discussion and comprehension assignmentsas
the students' reading levelsrise. Emphasisison
cooperativelearning, meta-cognitive skills,
comprehension and writing.

+ SFA costsapproximately $160 per student in
thefirst year and $60 thereafter. Most schools
pay for the program with Title | funds, often
supplemented with CSRD grants.

Contributing Factors

Staff Development and Model Fidelity

A program facilitator worksin all of thesitesto
ensure accurate implementation of the SFA
design. Three-day summer training sessions and
continued on-site staff training during the year
further support program implementation.
Teachersreceive detailed manuals and reading
lists. Whilethis contributes to successful
replication of the model, some teachersfind the
structure of SFA restrictive.

Individual Tutoring

Each SFA program evaluated had atutoring
component, with one-on-one tutoring lasting
twenty minutesaday. SFA focuses tutoring
initiativeson first graders having difficulty
reading, but it providestutoring for other students
aswell.
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Parent | nvolvement

In some SFA sites parents participate on the
program advisory board or as classroom volunteers.
A family support team teaches parentsto help their
children read with “ Raising Readers” (or “ Creando
Lectores’) programsand provides support for

students with health or family problems. The
family support team includesthe school’s Titlel
parent liaison, vice-principal (if any), counselor (if
any), program facilitator and other appropriate
school staff.

-
STUDY METHODOLOGY
The evaluators reviewed statewide data from the
Texas Assessment of Academic Skills (TAAS),
including all schools that had begun the program
from 1994 to 1997 (111 schools). They compare
reading score gains in the TAAS from the year
pre-SFA to 1998 (in 1999 the state significantly
changed the TAAS administration making
comparisons with earlier data unreliable). SFA
schools were also compared to all schools in the
state. Effect sizes are given to all comparisons
and vary between +0.17 (gains for white
students) to +0.59 (overall gains). A +0.25 effect
size is a moderate effect. The data is aggregate
for the state, although researchers observe large
variations among SFA schools.

EVALUATION & PROGRAM FUNDING
In 2001, SFA programs were located in 1,800
schools in 48 states and variations of the program
had been implemented in Australia, Canada,
Israel and Mexico. This study focuses on Texas
schools.

GEOGRAPHIC AREAS
\SAS serves the Philadelphia public schools.
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Center for Research on the Education of
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