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Child-Parent Centers

A Summary of:

“The Child-Parent Center Program and
Study” (2000) Success in Early Intervention: The

Chicago Child-Parent Centers pp. 22-63. 4 Focus )
University of Nebraska Press. By Arthur J. v Early Childhood
Reynolds. v Primary School
Middle School

“Long-term Effects of An Early Childhood Secondary School
Intervention on Educational Achievement oo
and Juvenile Arrest” (May 2001) Journal of the (S J
American Medical Association 285(18): 2339-2346.
By Arthur J. Reynolds, Judy A. Temple, Dylan L.
Robertson, and Emily A. Mann.
Overview POPULATION b
Establishedin 1967 through funding from Title| of Since 1967 CPC has served about 100,000
the Elementary and Secondary Education Act Chicago families. Currently, the program
(1965), the Child-Parent Center (CPC) program operates in 23 centers throughout the Chicago
provides comprehensive educational and family Public School system. The longitudinal study
support servicesto economically disadvantaged c_omp_ared _989 child_ren, who attended 20 CPC
children from pre-school through early elementary SitesnIChICAGoiINgHeSHpoueny
school. The program serves childrenin high nelghbo_rhoods during the m|d719805, to a non-

. . randomized, matched comparison group of 550
poverty net ghborhoodS_V\_/herethere 1Sho ref’:\dy ) children, who participated in alternative early
acpessto_Head Start facilities. Beforemrollmg_their childhood programs and then full-day
childrenin CPC, parents must agree to work with government-funded kindergarten. The vast
the program for ahalf aday per week. CPC majority of students in both groups were
provides half-day pre-school to children (for ages 3- African American (93%), from low-income
4), half- or full-day kindergarten (for ages4-6) and families (84%) or living in single-parent
supplementary servicesto primary school children households (70%). The expected high school
(ages 6-9) and their families. graduation year for youth in the study was

1998-99 and 84% of the original participants
\were still involved in the study in 2000. )

Key Findings
Relativeto children in the matched comparison

group, the participantsin the CPC program had the
following academic achievement gains:

+ Higher rates of high school completion (49.7%
vs. 38.5%; significant at the .01 level).

Moreyears of completed education (10.6 vs.
10.2; significant at the .03 level).

Lower school dropout rates (46.7% vs. 55%;
significant at the .047 level).

American Youth Policy Forum




78 Raising Minority Academic Achievement

+ Lower casesof juvenile arrests (16.9% vs.
25.1%; significant at the .003 level).

+ Lower ratesof violent arrests (9.0% vs. 15.3%;
significant at the .002 level).

Thelonger children and their families participated in
CPC programs, the stronger the effects on academic
achievement. Relativeto childrenwithless
extensive participation in the program, children who
participated from pre-school through second or third
grade:

+ Experienced lower ratesof graderetentionin
grades K-12 (21.9% vs. 32.3%; .001
sgnificancelevel).

+  Werelessoften classified as needing Special
Education (13.5% vs. 20.7%; .004 significance
level).

In terms of gender, the CPC program had the
strongest effect on boys. The group of
predominantly African American malesfrom CPC
experiencing a47% higher rate of high school
completion than the malesin the comparison group.

CPC program attendance ratesregularly exceed
92%, whichisfour to six percentage points higher
than other Title-l programs.

Program Components

CPC isfounded on the assumption that school
successisfacilitated by a stable and enriched
learning environment during the entire period of
early childhood (ages 3-9). Thefollowing
components are shared by the majority of CPC
program sites:

¢ CPC pre-school and kindergarten programs are
affiliated with elementary schools, but they are
located in aseparate building or wing of the
school. The staff include a head teacher, parent-
resource teacher, classroom teachers, teacher
aides and school -community representatives.
These programs serve from 130 to 210
students, and they have 6 classrooms on
average. CPC primary school programsareall
located in el ementary schoolsand they serve
from 90 to 420 studentsin 4-18 classes.

+ Half-day CPC pre-school programsare offered
for 3 hoursin the morning and 3 hoursin the
afternoon. CPC kindergarten programs are
either half day (2.5 hours) or full day (6 hours).
Both programs run throughout the regular nine-
month school year and for 8 weeks each
summer.

¢ Thechild to teacher ratio in CPC pre-school
programsis17:2, whiletheratioin kindergarten

and primary school programsis25:2. The
presence of parent volunteersfurther reduces
thechild to adult ratio in CPC classrooms.

+ Parentsget involved in numerouswayswith
CPC programs, from volunteering in the
classroomto joining reading groupsinthe
parent-resource room. CPC staff conduct
home visits and parents are encouraged to read
with their children, attend parent-teacher
conferences, enroll in parent education classes
and attend social events organized by CPC
staff. Parent involvement isrequired during pre-
school and kindergarten, and encouraged during
the primary grades.

¢ TheCPC curriculum emphasizesbasic skillsin
language arts and math through avariety of
learning experiencesincluding wholeclass
exercises, small groups, individualized learning
activities, and field trips. In conjunction with
these academic enrichment activitiesCPC
fostersthe psychosocia devel opment of
children.

+ Health screening, referrals, speech therapy and
nursing services, aswell asfree breakfast and
lunch are available to CPC studentsand
families.
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¢+ Theaverage annual cost of the half-day pre-
school program in CPC was $4350 per child.
The average annual cost of the primary

school CPC program (grades K -3) was $1500

per student above the cost of normal school
programming. Both figures given in 1996
dollars.

Contributing Factors

Early Intervention

Program evaluators believed that early
intervention had the greatest impact because it
focused on the early childhood years “when
children and parents are most receptive to
change.”

Parent | nvol vement

Before children are accepted for the program,
parents must commit to participating at least a
half day per week. The evaluators observed that
“many parents do not often participate to this
extent,” but they ranked various parent
involvement activities. The highest parent
participation occurred in parent-resource rooms,
organized school activities and home support
activities. Evaluatorsranked parent participation
in classroom volunteering as “ moderate,” and
parent enrollment in formal adult education
courses was ranked “low.” Parent-center
resource rooms located in every CPC site serve
asthefocal point for parent services and
involvement.

Community | nvolvement

Each CPC program site hasafull-time community
liaison, who hasusually grown upinthe
neighborhood around the school. This staff
member identifiesfamiliesin need of CPC services
and goes door-to-door to recruit prospective
families. The community representative also
conducts at least one homevisit per enrolled child.

Program Continuity/L ong-term support
Evaluators argued that one of the key factorsthat
contributed to program successwasthe duration
and continuity of support received by CPC children
fromage 3109, especially in contrast to the
relatively haphazard academic support availableto
other children from similar socio-economic
backgrounds. Thiscontinuity facilitated student
transitionsfrom pre-K to kindergarten and from
kindergarten to the elementary school grades.

I ndividualized Attention/Small Classes
“Therelatively small class sizes and the presence of
several adultsenablearelatively intensive, child-
centered approach to early childhood devel opment,”
according to the evaluator.
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STUDY METHODOLOGY

This quasi-experimental, longitudinal study originally
included all children who enrolled in the 20 CPCs
with pre-school and kindergarten programs
beginning in the fall of 1983 and who were
kindergarten graduates. Children who were age 3
or 4 when they enrolled could participate in the
program up to age 9 in the spring of 1989. The
comparison group included children who did not
have a systemic intervention from pre-school
through third grade, though some had participated
in Head Start and most had attended an all-day
kindergarten called the Chicago Effective Schools
Project (CESP). These two groups were matched
for race/ethnicity, gender and family income. The
parents of CPC program participants had a higher
high school graduation rate than the parents of
children in the comparison group (66% vs. 60%),
but evaluators took these differences into account
when measuring program effects. By the age of
20, 83% of the original sample of 1,539 children
were still involved in the longitudinal study.

EVALUATION & PROGRAM FUNDING
Title | of the Improving America’s Schools Act
funds the pre-school and kindergarten
components of the CPC program, while the
State of lllinois funds the primary school
component of CPC. The evaluation was funded
by the National Institutes of Health and the U.S.
Department of Education.
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