‘UIE3[ 01 pareanow pue
JUIPYU0D 35100 Y} woly AF1owd pue I
Ppa1vjdwod aaey pararus oym sUIPMIS Jo
1ua013d () 3EP 01 SJTOM pIEY ST 3SINOD
ﬁomuwﬂﬁ:—o.w vﬁ—u &m—doﬁ.—uz pealelitely vﬁ—u ur
AJTe3 $[29M 22173 10§ SINOD UONEPUNOJ
S[f1s-uoIsIaWWI NOY-()7 [ AISUAUT UE
y3noIy) spoyIdau [EUONEINPI [EUONIPEI)

E 007 ¥39W3ILdIS/LSNONY TYNINOT 3931700 ALINNWWOD

2I0UI SE [[2M SE S[PPOW IDTAIIS [EID0S
pue Sururen 2Anndaxs 2erodiod woiy
umelp sonbruyoa jo afuer e sasn ygQq
“Burures] 01 yorordde noy sFueyo 01
BOQ v:w mﬁuw:uhum ‘:Mﬂt MNMQMOUMH 0 30&
syuapnis Surgoe 4q Surureay 10§ 21y 1Y
SO[pUB}aI Y "SIUIPNIS SE a1e Ao oym
JO 2SUDS TEI[D © PUE PIRINS UED LY JLY

adoy aaey Lot 20u0 A[[edTIDpEdE $5I1
-So1d prder Sunjew jo sjqedes are syuap
-ms paredard-opun ey spuy ygQq
‘werdord Zuof-1sawos syun
@ﬁ @UHNMMMuQM nv\rmm:vuﬂ: ue ur mﬂoumﬂmemﬂu
[e1249s U0 dourwIofiad [243] 282700 01
PAIBIS[RIDE U IE SIUIPMIS IS | *210§2q
935 1Up[Nod A5 21Ny © wrep pue urede

SIOVWI ALLIO/IIOWIIE AVl

wayshs Joinnyag

4510) UoYDpUNDy

uoypandasy
[EETY) ! Jiwapoy

sjuawa|y Awappoy
obpug _E_m__a ‘1 ow:mz

2ouo Gurures| ut 33e3us 01 WAy AeAnOW
pue ‘enusod pue Loedryya-J[as Jo suds
onn e doppaap syuapmis djay pue ‘urguim
211y a3 1y Sy, 03 pauBisap Jopowr 20UNSIS
-10d paseq-wnnommy e si 11 233[j0d ur
ﬁUuUUﬁm (2} \ﬁUJ:H——J VMkUﬁv_mCOU whﬁuv—dum. MO
dnoiS e qarm ss200ns 18213 umoys sey 1eyd
syuapmis paredard-1opun Surasas 10§ [ppowr
Mau e sapiaoid yg(J "UOnEpPUNO] 20USIG
[EUONEN] 93 PUE UOEPUNO, PIENIe]
U—:U:\H ﬂﬁw ﬁm\rND Mﬂ—u Aﬁoﬁumv:ﬂom Mﬂ:EH
saure[ a3 woy 11oddns yam padopaasp
sem weiSord anbrun siy | ‘uonendod
oune Apueurwopaid e soAI0s BruIofED)
£aunoy) zniy) viueg ur sndured 11u0)
aiauosye 52391[00) of[uqe)) e padojaa
-2p (veQ) Awapedy 28pug eadiq 2y
Buruinay Joy auy sy Buyybiy

$00Z ¥39W3ILdIS/LSNONY  TYNINOIM 3931100 ALINNWWOD

“pa2u SIY1 s199W
ey werdord [opowr aUO INOQE ST JOTITE STY |,
“Gururea] ur 93e3ua-a1 way sdjoy ey wonEONPD
OATTEUWIIOJSUEI) PI2U AJT] T "SIUSPNIS 2SI 01
TRT[TUEJUN OT€ 1B S[[I3[s 211nbax yorgm ‘sppay
sprom-a3paymour] ut sqol 9gem-y3iy ‘puewop
431y 01uT UTAOW PUE $3[0LISO SUTWODIIA0

J0 2doy 159q s dnoi3 sty 1uasardar sadajoo Liru
-nwwod £q parajjo swerdord [euoneonpy A[ye
-uoneu paudwa[dwr aTe SWexd 1IXd [00Yds Y3y
se asea1oul 14 [ooyds Y31y jo no doip oym
uonendod 1uapnis oy Jo YImoI3 o T, "sonTunw
-UI0D JNO 2AIAS AJ[NJ 01 2TE M JT WA} YOEIT 01
PO9U oM INQ “UTEIDT PUE IMIDT 01 INOYJIP T8
SIUSPNIS PIZEIUBAPESIP 2SI [, SEaIE [eINI[NOLISe
[eIn1 1o spooyioqysou ueqin pajqnon ur dn
ma13 Lo uay "sdnoid Lrourwr 10 SwWodUT
-mo[ woij are Auew A[reorgdeiow(q renuaiod
[[NJ T12 2zI[ear 01 arn[rej pue surd[qoid [eros
“A11940d JO 3[STI 1B 1B pUE JToM 232[[00 10 pared
-21d £[100d 218 OYM S1USPNIS ‘SATRIG PATUN AU
ur $939[[00 AATunuIwod £q PIAIISIIPUN ATE OYM
si;npe 3unoA jo uonemndod Sumoid e st a1y |,

ab8||09 Allunwwoq 0}

OdIVAVN SIWVT OOFId Ad




m COMMUNITY COLLEGE JOURNAL

Curriculum-Based Persistence

For the remainder of the semester,
students move as a cohort through

a series of classes we call the Bridge
Semester. These classes include college-
level courses in computer algorithms,
career awareness, two digital manage-
ment, movement education, English and
Learning to Learn (which was previously
a separate class but is now integrated
into other classes). We use an integrated
curriculum and behavioral approach
and empbhasize experiential education
and student participation. In one of the
digital management courses, students

do much of their work in self-managing
work teams, a management technique
based on creating the conditions for
cooperative teamwork drawing on the
strengths of each team member. It is

used widely in high-tech companies and
other knowledge-work settings. This
particular mix of 16 units gets students

war

Figure 2. Typical Academy Student

Student Demographics
0 95% Latino
[ 95% Low-income
0 Ages: 18 -55 years old

e Average age per cohort — 21 to 29 years old

[ 75% ESL backgrounds

OO

67% 1st in family to attend college
62% from parents in migrant occupations

[0 Basic Skills Level: 9th Grade to college-level

O

93%+ AtRisk population

30%-75% per cohort are from High-Risk populations

e Current cohort — 75% High-Risk, 50%+ high school dropouts

Student Characteristics:

(1 Do not typically see themselves going to college
e lack success in school; under prepared for college-level study

[0 Do not understand their own capabilities — low self-efficacy

1 Not ready for Cabrillo College’s Allied Health, CIS/CS and science-based programs
e Not exposed fo the sciences in High School

1 Unsure of career possibilities and major

working at the college level very quickly
and gives them the skills to succeed as
they move into a variety of majors. In
the first two semesters of the program
(fall 2003 and spring 2004) the students
enrolled in 19.5 units of Academy col-
lege-level courses. After the first semes-
ter students are provided with work
experience and a 1.5 unit seminar each
semester for the remainder of their time
at Cabrillo College in order to support
these skills and maintain their ties as a
cohort.

‘We recruit a deliberate mix of students
who have previously attempted some
college work at Cabrillo (but who are still
at risk of leaving college) and those who
have not attempted any college work and
are higher risk students. We teach stu-
dents skills that are needed in all knowl-
edge-work environments; this training in
management and professional behavior
makes them effective in the classroom
and the workplace. My 20+ years in the
computer industry has given me expertise
in these areas and in industrial research. I
am also Hispanic, grew up in an environ-
ment that exposed me to some of the
same risks that our students face, and I
attended community college, too.

AUGUST/SEPTEMBER 2005

Results

Although this program is fairly new, it has
already shown a high degree of success in
working with a group of disadvantaged
students who are not ready for college
work. There are several measures of this
success, based on college transcripts, in-
ternal DBA data sets and surveys and the
work of an external evaluator, Noreena
Badway. Measures of program effective-
ness include persistence rate, grades,
coursework load in subsequent semesters,
student surveys and other feedback mech-
anisms. We had predicted a high attrition
rate with these students, but have found
instead a very high persistence rate. Of
those who completed the Bridge semester,
94 percent are still in college. Among
those who had taken some college courses
before entering the DBA, the mean grade
point average improved from 1.61 prior
to the Academy experience to 3.02 after.
Students reported strong increases in
motivation and self-efficacy and rated

the program very highly, in many cases
life-changing. These and other measures
of program effectiveness are discussed in
much greater detail in Badway’s report.
She recommends strongly that the DBA
be replicated elsewhere. (Badway, 2005)



Figure 3. DBA Success/Completion Rate
f———— Semester Pilots ———

Fall ‘03  Spring ‘04  Fall ‘04  Spring ‘05
Demographics:
B Students ———— 29 14 26 24
B Latinos/Asian/Black  93% 79% 92% 100%
W Age 16-43 19-52 17-55 17-41
M Female 50% 57% 50% 48%
M At-Risk students —  95% 93% 96% 95%
M High-Risk students - 30% 63% 58% 73%
Comepletion Rate:
M Foundation Course  “Light the Fire Within”
Passed Course 100% 100% 100%
M Bridge Semester  “Accelerate to College Level”
Retention 86% 100% 93%
Passed All Courses 83% 71% 65%
Passed All But One Course 86% 81%

Statistical analysis reflects the depth
of change that students experience in
the DBA but does not fully capture this
transformation. As one 26-year-old
student, a single mother of four who
immigrated from Mexico at the age of
12 and who had never attended high

school, commented:

“[My children and I] have a differ-
ent life-style right now...I came to
the Digital Bridge Academy because
they taught me so much. They taught
me how to believe in myself. They
taught me how to learn that I could
make it, no matter what comes.

“And I just—1I just kept on saying
that I wanted my kids to be proud
of me, and—and right now, you
know, I could say my kids are proud
of me because ’'m—I'm doing it.
I'm going right now for registered
nurse, and I graduated last semester
with As and Bs. Actually, straight As,
almost—one B. And then I did it
this last summer with the math class
and I graduated with an A, too. And
for me, not going to high school,
it was like, whoa, this is not me!

Something’s happening.”

We are preparing to pilot replication of
the program at several other community col-
lege campuses in our region, using a design
process similar to the one we used to de-
velop the DBA. This process will allow us to
demonstrate ways for faculty to work within
this new model, adapting it to their own stu-
dent populations and campus environments,
and to contribute as partners in the overall
function of the DBA as a test bed for new
approaches in community college education.
W are convinced that, with faculty com-
mitment and strong administrative support,
new DBA programs can bring about pro-
found changes in students’ lives and broaden
the reach of community colleges.

Reference
Norena Norton Badway, April, 2005.
Watsonville Digital Bridge Academy:
Report 1: Students Outcomes Evaluation,
Cohorts 1 & 2. Higher Education Evalu-
ation and Research Group. Unpublished

evaluation report.

Diego Navarro is director and National
Science Foundation Advanced Technologi-
cal Education PI at the Watsonville Digital
Bridge Academy, Cabrillo College Watson-
ville Campus in Watsonville, California.
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Good leadership makes colleges
work. Good leadership supports
faculty and teaching, values stu-
dents and learning, and reaches
out to the community. Good
leadership looks to the future.
A growing number of colleges
and boards of trustees are look-
ing to the future by embracing
succession planning as the key
to assuring college sustainability
in an environment that requires
global thinking, strategic plan-
ning and political savvy. Once
confined to the corporate world
or to family businesses, and
limited to the CEO, succession
planning has assumed a promi-
nent role in progressive and
innovative community colleges
concerned about leadership at
all levels. These colleges, their
leadershlp teams, and their gov-
erning boards view succession
planning as targeted leadership
development that promotes a
culture of learning, growing,
and collaboration within the
institution.

Planning for Change

Community colleges take pride in the fact that they are
learning organizations. Their highest priority is teach-
ing and learning and their most important concern

is student success. Yet these same learning-centered
organizations often neglect the learning needs of their
internal constituencies. “The asset that truly appreci-
ates within any organization is people. Systems become

dated. Buildings deteriorate. Machinery wears out.
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